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Text selection is critical to both literacy instruction and student engagement. Traditionally, tools
that support text selection have focused on quantitative and qualitative measures only. Reading
Diversity (Extended Edition) is different. It supports a multi-dimensional approach to text selection, and includes considerations that help educators prioritize text complexity, critical literacy
and cultural responsiveness.
Reading Diversity (Extended Edition) considers four distinct—but interconnected—dimensions of text
selection: complexity, diversity and representation, critical literacy, and reader and task.

CONSIDERATION I COMPLEXITY

This section quantitatively and qualitatively evaluates the inherent elements of a
text. Quantitative factors refer to word length or frequency, sentence length and text
cohesion; these dimensions are measured by computer software. Qualitative factors
are measured by an attentive reader, reflect a teacher’s professional judgment, and
refer to levels of meaning, purpose, structure, language features (such as conventionality and clarity) and knowledge demands.

CONSIDERATION II DIVERSITY AND REPRESENTATION

This section considers the ways in which the author and characters in a text contribute to the inclusion of diverse voices in the curriculum. Similar to text complexity,
diversity and representation are inherent elements of a text.

CONSIDERATION III CRITICAL LITERACY

Critical literacy teaches readers to actively and reflectively engage with texts.
Readers use critical literacy skills to interpret messages and challenge the power
relationships found within those messages. They are encouraged to question social
norms and institutions like family, poverty, education, equity and equality. This
section of the tool asks users to determine if a text is a good candidate for critical
literacy instruction.

CONSIDERATION IV READER AND TASK CONSIDERATIONS

Culturally responsive text selection includes finding texts that both reflect your students’ identities, experiences and motivations (mirrors) and provide insight into the
identities, experiences and motivations of others (windows). This section asks users
to consider whether texts act as windows or mirrors and to explicitly name how the
text will help meet established learning goals.
Finally, educators decide whether or not to select the text and have a chance to reflect on their rationale.
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Title: 

Bayard Rustin: The Invisible Activist
Jacqueline Houtman, Walter Naegle, Michael Long

Author: 						 Illustrator: 
Text type:

Young Adult Biography

Informational 				
(DESCRIPTION)

Literature 

(DESCRIPTION)

CONSIDERATION I COMPLEXITY
Quantitative: Go to http://www.lexile.com. Use the Quick Book Search box in the upper right to see if your text
already has a Lexile Measure. If not, copy and paste a portion of the text into the Lexile Analyzer. There are certain
types of text that cannot be assigned a Lexile measure because they are not prose. These include poems, plays and
song lyrics or texts with extensive dialogue. Check "NA" when working with these types of text.

Lexile Measure

CCSS Grade Band

420–820L

Grades 2–3

740–1010L

Grades 4–5

925–1185L

Grades 6–8

1050–1335L

Grades 9–10

1185–1385L

Grade 11–CCR

NA
Qualitative: Consider the four qualitative measures of text complexity—meaning/purpose, structure, language
features and knowledge demands—and how they make the text more or less complex. Mark an X on each line to
place the text within its grade band for that qualitative measure.

Qualitative Measure

Notes and Comments on Text

Placement Within Band
Not Beginning
suited of lower
to band
grade

Meaning /Purpose
Structure
Language Features
Knowledge Demands

End of
lower
grade

Beginning End of
of higher higher
grade
grade

This book covers a period of American social justice history from 1912 to 1987 with
the clear purpose of showing that activism is tough work and that long-term
activists need to be celebrated. For years, Bayard Rustin was not celebrated and
was expected to stay "behind the scenes" because he was a gay man.

There is a great deal of new vocabulary, but the text's features
help keep it accessible for students in middle school.

Again, there is complex vocabulary and many names and places
documented. Primary sources are also included and contain a
variety of language features.
Students need to know some of the basics about the civil rights movement first
in order to really understand Rustin's role as a strategist. Because the book
spans his life, students learn a lot of U.S. history, thus, the demands are high.

Use both the Lexile Measure and the qualitative analysis to adjust the overall placement of the text within its grade
band. Summarize your analysis and reasoning.
OVERALL GRADE LEVEL

SUMMARY OF ANALYSIS AND REASONING

8th–9th

Though the Lexile is coded as 6–8, I would place the book at the higher end of middle school because the topics of
human rights, LGBT rights, communism, the anti-war movement and so on are so complex and varied that students
need to have had some social justice basics prior to diving into the book. The students learn a lot at a pretty fast pace.
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CONSIDERATION II DIVERSITY AND REPRESENTATION
1. Does the identity or experience of this text’s author support the inclusion of diverse voices in the curriculum?
Which voices?

✔ LGBT

Race

Language

Immigration

Ability

Place

Ethnicity

Gender

Class

Age

Other: 

✔ Religion
Explain.

Walter Naegle was Rustin's partner the years before Rustin died and identifies himself as gay. Jacqueline Houtman has been a Quaker for over 25
years. Her identity helps shape the descriptions of Bayard's beliefs and offers authenticity to the text and information describing the Quaker belief
system. Bayard Rustin considered himself a Quaker at the time of his death.

			
2. D
 o the identity or experiences of this text’s characters and/or speakers support the inclusion of diverse voices in
the curriculum? Which voices?
Language

✔ Race

✔ LGBT

Immigration

Ability

Place

Ethnicity

Gender

Class

Religion

Age

Other: 

Explain.
Bayard Rustin was an African-American man who was one of the people who taught Martin Luther King Jr. about nonviolence. He was also a strategist and planner for the March
for Jobs and Freedom and gave a speech there. Rustin's name, however, was not listed on the event program because he was a gay man, and at the time, faced discrimination for
his sexuality. Rustin was an activist his whole life, working on equality and anti-war issues, as well as civil rights issues. In his later years, he began working on LGBT issues.

3. Which elements of this text, if any, provide an authentic account or reflection of peoples’ lived experiences?
Setting

✔

Events

Characters/Speakers

✔

Language

Illustrations

Explain .
It's not necessarily illustrations, but is instead the many text features that account for people's lived experiences. Throughout the book are text boxes filled with rich details.
For example, when Rustin was imprisoned in a chain-gang prison, the text box details the prisoners' daily schedule. In another example, a text box presents facts about the
Quaker religion. Still in other text boxes, quotes from people, lyrics of protest songs are included. The book also has photographs showing what activists endured together.

4. Do you have any concerns about generalizations, stereotypes or misrepresentations in the text?
Explain.
No. The book focuses on Rustin himself, and the diversity of activists involved in the civil rights movement. The diverse
experiences Rustin had only showcases that people's attitudes and actions and other's responses to them were very unique.
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CONSIDERATION III CRITICAL LITERACY
Gaps and Silences: Authors intentionally and unintentionally include and exclude information. A gap exists where
something is left out of the text for the reader to fill in. A silence occurs when a voice or viewpoint is left out or suppressed.
1. Are certain people or groups left out or given roles that don’t enable them to be heard? Are certain questions or
topics not raised?
No. The book focuses on a wide array of people surrounding Rustin during his life—both men and women involved in his life and
work during anti-war and anti-nuclear weapons activism, as well as the civil rights moment.

2. What strengths and weaknesses does this text pose in terms of gaps and silences?
Strengths: When my students read the introduction, which describes all of Rustin's accomplishments and then ends with a question about his invisibility, they asked, "Why haven't we been taught
about this guy?" When they found out that part of the reason was because Rustin was gay, they were angry! This shows the huge gap that often exists in our curriculum when we leave certain
people out. This book is a well-written biography that can be used in any classroom. Tremendous care was taken with the text features, which really bring the book to life for middle-school readers.

Intertextuality: Students are exposed to multiple texts at school, at home, in the media and through cultural
transmission. Intertextuality refers to the way a text’s meaning is shaped by other texts.
1. What are some examples of similar texts or of other texts that would pair well with this one?
Civil rights texts such as "March" by John Lewis, Andrew Aydin and Nate Powell; "Freedom Riders" by Ann Bausum; "I Must Resist:
Bayard Rustin's Life in Letters" by Bayard Rustin and Michael G. Long. Texts that focus on human rights issues would pair nicely.

2. What strengths or weaknesses does this text pose in terms of intertextuality?
Strengths: This is a great book to add to any unit on the civil rights movement.
Weaknesses: Some schools may not allow the book to be included in a collection about the civil rights movement. The fact that Rustin was gay and an anti-war activist may be deemed
inappropriate in some districts.

Positioning: The content and characters in a text are framed by the author’s attitudes, beliefs and point of view. This is
referred to as positioning. Positioning also impacts the way a reader absorbs and interprets a text.
1. What do I know about the author’s attitudes, beliefs or point of view in relation to the topic? How might this
affect author and reader positioning?
One of the authors, Walter Naegle, was Rustin's partner when Rustin died. Naegle felt that Rustin's story needed to be told. He gives presentations about Rustin, traveling to
tell his story. Because Walter Naegle was close to Rustin, he had access to a lot of photographs and documents that make the book more accessible to readers.

2. What strengths or weaknesses does this text pose in terms of positioning?
Strength and Weakness: Obviously, when a biography is written by someone who loved the featured person, there is a bias toward presenting the subject's positives aspects. However, the book also presents the perceived
negatives (how Rustin was arrested for being openly gay, even though he knew it could impact his work and how Rustin belonged to the Communist party for a short period). Thus, the book gives a balanced view. And because
three authors were involved, this also helped in terms of positioning. According to Houtman, the authors worked to present a balanced view and to show that Rustin was a mutli-dimensional person.

Context: The time period in which a text is read shapes reader response. A reading in 1850 will differ from a reading in
2014. The history of a text, as well as contemporary attitudes and practices, shapes the context.
1. What is the historical, social or cultural context in which this text was written? How can it be made relevant to a
contemporary context?
The text covers the period of Bayard Rustin's birth in 1912 to his death in 1987. It covers the wide array of human rights and equality issues that Rustin advocated for. Rustin was a key strategist for Martin Luther King
Jr. and was essential in teaching King the ways of nonviolence. This book is relevant to essential issues, as LGBT youth are still being targeted and harassed. LGBT couples are not allowed to marry in many states.
More black men than white are being incarcerated. War continues. Though Rustin is no longer with us, his causes are still relevant. That's part of what makes this book so great for classroom discussion.

2. What strengths or weaknesses does this text pose in terms of context?
The book does a great job of providing historical information through text features, photographs, definitions, time lines and discussion questions. Even though students may not have background
information when they begin the book, they are learning about a large segment of American history. This is a strong book because it provides so many facts, primary sources, and so forth. A
teacher can use this text and say, "Where are we today on this issue?"
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CONSIDERATION IV READER AND TASK CONSIDERATIONS
Reader considerations: Culturally responsive text selection relies on a teacher who knows the reader(s) and considers
their experiences, motivations and knowledge. These considerations relate to the discursive background of your readers.
1. Experience: For whom could this text be a mirror, a reflection of identity and experience? For whom could this
text be a window into the identities and experiences of others?

Mirror: LGBT students and staff; African-American students; young activists
Window: heterosexual students; students who aren't black; non-activists

2. Motivation: How could this text motivate and connect with the interests and concerns of my students?
My students were very motivated to read about Rustin's life because they had already read about John Lewis, Martin
Luther King Jr., Diane Nash and Septima Clark. My students questioned why Rustin was "invisible" despite the fact
that he was arrested for sitting in the whites-only section 13 years before Rosa Parks refused to give up her seat on
the bus. They feel it is an injustice that Rustin's story is often overlooked because of his sexual orientation.

3. Knowledge: To what extent does this text access and build upon the knowledge my students bring with them?

Prior to this unit, my students had knowledge about Rosa Parks and Martin Luther King Jr., but
could not name other people involved in the civil rights movement. This text describes many
other people involved in the movement.
Task considerations: Perhaps the most important question when selecting a text is “How will it help students learn?”
Keep your standards and learning objectives in mind as you select texts.
1. What are the learning objectives? How does this text help me meet those objectives?
CCSS.ELA-LITERACY.RI.8.3
Analyze how a text makes connections among and distinctions between individuals, ideas, or events (e.g., through comparisons, analogies, or
categories).
CCSS.ELA-LITERACY.RI.8.5
Analyze in detail the structure of a specific paragraph in a text, including the role of particular sentences in developing and refining a key concept.

2. What task might I match with this text in order for students to demonstrate mastery of the instructional goals?

I wanted a social justice text that I could use to review text features, teach Cornell note-taking, teach
comparisons and provide students with quality nonfiction writing that could serve as a model for their own
writing. We looked at specific paragraphs in the text and asked, "Why do you think the authors chose to
organize the paragraph this way? Why were the sentences structured like this?"
3. What supports or differentiation will my students need to succeed in that task using this text?

This book is a well-written biography that can be used in any classroom. Tremendous care was
taken with the text features, which really bring the book to life for middle-school readers. I didn't
have to differentiate the text; the text features did most of the work for me.
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DECISION WILL I SELECT THIS TEXT?
Yes
Why and how will I use this text in instruction?

No
Why am I choosing not to use this text in instruction?

I used this text within a larger unit on civil rights
history. We were also working with Teaching
Tolerance Anti-bias Framework
http://www.tolerance.org/anti-bias-framework
Additionally, we used it to explore the
challenges of being activists in local and global
communities. Rustin faced numerous
challenges, yet he remained an activist for life. I
want students to see that example. This work
was long and difficult, yet he offered strategies
of nonviolence his whole lifetime.

CITATION INFORMATION
Title 1 (of this specific text)

Bayard Rustin: The Invisible Activist

Title 2 (of the larger work within which this text is included)

Author(s)
Jacqueline Houtman; Walter Naegle; Michael Long

Editor(s)

City of publication
Springfield, PA

Publisher
Quaker Press

Publication date
2014

Access date (if website only)

URL (if website only)
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TEXT SELECTOR INFORMATION
Name
Amy Vatne Bintliff

Title/Position
Reading/Language Arts/Grade 7 & 8

School/Organization
Oregon Middle School, Oregon, WI

Contact Information
amybintliff@mac.com

Additional Notes
This book taught me and my students a great deal. This is a timely read, as more and more schools are discussing
LGBT issues. It would be a great read for GSA clubs too. Most importantly, I love the additional text boxes and
primary source documents included, as well as the timeline and discussion questions.
Classrooms must be set up with safety in mind. "Deep" conversations about other social justice topics, prior to
reading the book, help students discuss the issues the book raises with depth and maturity. Setting a safe
respectful place is integral.
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