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Text selection is critical to both literacy instruction and student engagement. Traditionally, tools 
that support text selection have focused on quantitative and qualitative measures only. Reading 
Diversity (Extended Edition) is different. It supports a multi-dimensional approach to text selec-
tion, and includes considerations that help educators prioritize text complexity, critical literacy 
and cultural responsiveness. 

Reading Diversity (Extended Edition) considers four distinct—but interconnected—dimensions of text 
selection: complexity, diversity and representation, critical literacy, and reader and task.  

CONSIDERATION I COMPLEXITY
This section quantitatively and qualitatively evaluates the inherent elements of a 
text. Quantitative factors refer to word length or frequency, sentence length and text 
cohesion; these dimensions are measured by computer software. Qualitative factors 
are measured by an attentive reader, reflect a teacher’s professional judgment, and 
refer to levels of meaning, purpose, structure, language features (such as conven-
tionality and clarity) and knowledge demands. 

CONSIDERATION II DIVERSITY AND REPRESENTATION
This section considers the ways in which the author and characters in a text contrib-
ute to the inclusion of diverse voices in the curriculum. Similar to text complexity, 
diversity and representation are inherent elements of a text.

CONSIDERATION III CRITICAL LITERACY
Critical literacy teaches readers to actively and reflectively engage with texts. 
Readers use critical literacy skills to interpret messages and challenge the power 
relationships found within those messages. They are encouraged to question social 
norms and institutions like family, poverty, education, equity and equality. This 
section of the tool asks users to determine if a text is a good candidate for critical 
literacy instruction.

CONSIDERATION IV READER AND TASK CONSIDERATIONS
Culturally responsive text selection includes finding texts that both reflect your stu-
dents’ identities, experiences and motivations (mirrors) and provide insight into the 
identities, experiences and motivations of others (windows). This section asks users 
to consider whether texts act as windows or mirrors and to explicitly name how the 
text will help meet established learning goals.  

Finally, educators decide whether or not to select the text and have a chance to reflect on their rationale.
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Title:  

Author:         Illustrator:  

Text type:  Informational      Literature    

CONSIDERATION I COMPLEXITY
Quantitative: Go to http://www.lexile.com. Use the Quick Book Search box in the upper right to see if your text 
already has a Lexile Measure. If not, copy and paste a portion of the text into the Lexile Analyzer. There are certain 
types of text that cannot be assigned a Lexile measure because they are not prose. These include poems, plays and 
song lyrics or texts with extensive dialogue.  Check "NA" when working with these types of text.

Lexile Measure CCSS Grade Band
420–820L
740–1010L
925–1185L
1050–1335L
1185–1385L
NA

Grades 2–3  
Grades 4–5
Grades 6–8
Grades 9–10
Grade 11–CCR

Qualitative: Consider the four qualitative measures of text complexity—meaning/purpose, structure, language 
features and knowledge demands—and how they make the text more or less complex. Mark an X on each line to 
place the text within its grade band for that qualitative measure.

Qualitative Measure Notes and Comments on Text Placement Within Band

Meaning /Purpose

Structure

Language Features

Knowledge Demands

Use both the Lexile Measure and the qualitative analysis to adjust the overall placement of the text within its grade 
band. Summarize your analysis and reasoning.

OVERALL GRADE LEVEL SUMMARY OF ANALYSIS AND REASONING

Not 
suited  

to band

Beginning 
of lower 

grade

End of 
lower 
grade

Beginning 
of higher 

grade

End of 
higher 
grade

TEXT SELECTION TOOL

(DESCRIPTION) (DESCRIPTION)
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CONSIDERATION II DIVERSITY AND REPRESENTATION
1.  Does the identity or experience of this text’s author support the inclusion of diverse voices in the curriculum? 

Which voices?

Race

Immigration

Ethnicity
Religion

Language
Ability
Gender
Age

LGBT
Place
Class
Other:  

Explain.

   
2.  Do the identity or experiences of this text’s characters and/or speakers support the inclusion of diverse voices in 

the curriculum? Which voices?

Race
Immigration
Ethnicity
Religion

Language
Ability
Gender
Age

LGBT
Place
Class
Other:  

Explain.

3. Which elements of this text, if any, provide an authentic account or reflection of peoples’ lived experiences?

Setting

Characters/Speakers

Events
Language

Illustrations

Explain .

4. Do you have any concerns about generalizations, stereotypes or misrepresentations in the text? 

Explain.
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CONSIDERATION III CRITICAL LITERACY
Gaps and Silences: Authors intentionally and unintentionally include and exclude information. A gap exists where 
something is left out of the text for the reader to fill in. A silence occurs when a voice or viewpoint is left out or suppressed. 
1.  Are certain people or groups left out or given roles that don’t enable them to be heard? Are certain questions or 

topics not raised? 

2. What strengths and weaknesses does this text pose in terms of gaps and silences?

 
Intertextuality: Students are exposed to multiple texts at school, at home, in the media and through cultural 
transmission. Intertextuality refers to the way a text’s meaning is shaped by other texts.
1. What are some examples of similar texts or of other texts that would pair well with this one?

2. What strengths or weaknesses does this text pose in terms of intertextuality?

Positioning: The content and characters in a text are framed by the author’s attitudes, beliefs and point of view. This is 
referred to as positioning. Positioning also impacts the way a reader absorbs and interprets a text.  
1.  What do I know about the author’s attitudes, beliefs or point of view in relation to the topic? How might this 

affect author and reader positioning?

2. What strengths or weaknesses does this text pose in terms of positioning? 

Context: The time period in which a text is read shapes reader response. A reading in 1850 will differ from a reading in 
2014. The history of a text, as well as contemporary attitudes and practices, shapes the context.   
1.  What is the historical, social or cultural context in which this text was written? How can it be made relevant to a 

contemporary context?

2. What strengths or weaknesses does this text pose in terms of context?
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CONSIDERATION IV READER AND TASK CONSIDERATIONS
Reader considerations: Culturally responsive text selection relies on a teacher who knows the reader(s) and considers 
their experiences, motivations and knowledge. These considerations relate to the discursive background of your readers.  
1. Experience: For whom could this text be a mirror, a reflection of identity and experience? For whom could this 
text be a window into the identities and experiences of others?

2. Motivation: How could this text motivate and connect with the interests and concerns of my students?

3. Knowledge: To what extent does this text access and build upon the knowledge my students bring with them?

Task considerations: Perhaps the most important question when selecting a text is “How will it help students learn?” 
Keep your standards and learning objectives in mind as you select texts.   
1. What are the learning objectives? How does this text help me meet those objectives?

2. What task might I match with this text in order for students to demonstrate mastery of the instructional goals?

3. What supports or differentiation will my students need to succeed in that task using this text?
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DECISION WILL I SELECT THIS TEXT?

Yes No
Why and how will I use this text in instruction? Why am I choosing not to use this text in instruction?

CITATION INFORMATION 
Title 1 (of this specific text)

Title 2 (of the larger work within which this text is included)

Author(s)

Editor(s)

City of publication

Publisher

Publication date

Access date (if website only)

URL (if website only)
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TEXT SELECTOR INFORMATION
Name 

Title/Position

School/Organization

Contact Information

 
Additional Notes


	Title: A Shelter In Our Car
	Author: Monica Gunning
	Illustrator: 
	DESCRIPTION: 
	DESCRIPTION_2: 
	Text type: Literature
	Lexile Measure: 740-1010
	Meaning Purpose: To present an authentic and compassionate story about the lives of people often ignored by society (those experiencing homelessness). 
	Structure: Story has a narrative structure with multiple episodes/events relating to a single plot and building toward problem resolution. 
	Language Features: Variety of dialogue both assigned and unassigned. Characters revealed through dialogue/what they say, think and do, and what others say/think about them. Setting descriptions important to plot. 
	Knowledge Demands: Challenges children to think about what humans need to live and thrive; what makes a home; family dynamics and relationships.
	OVERALL GRADE LEVEL: Second grade
	SUMMARY OF ANALYSIS AND REASONING: In terms of language, vocabulary, word choice and sentence complexity, this text is readable by mid to end of second grade. The Lexile level is AD560L. Knowledge demands and the meaning of the book do require inferential thinking and abstract concepts. Readers need to infer what caused the main character and her mother to become homeless and what homelessness means beyond not having a place to sleep at night. The lesson and author's message of the story as well as the topic of homelessness as presented in this book through text and illustrations are approachable for Kinder through second grade with teacher support.
	CCSS Grade Band: 4-5
	Meaning/Purpose: 3
	Structure Choices: 2
	Language Features Choices: 3
	Knowledge Demands Choices: 3
	Race: Yes
	Immigration: Yes
	Ethnicity: 
	Religion: 
	Language: 
	Ability: 
	Gender: Yes
	Age: 
	LGBT: 
	Place: 
	Class: Yes
	Other check: 
	Other: 
	explanation: Author Monica Gunning immigrated to the United States from Jamaica like the characters in the story. She was also a teacher, which put her in close relationships with students who experienced challenges due to single-parent homes, immigration, homelessness and poverty. She has written several other works on these themes and topics. 
	RaceQ2: Yes
	ImmigrationQ2: Yes
	EthnicityQ2: 
	ReligionQ2: 
	LanguageQ2: 
	AbilityQ2: 
	GenderQ2: 
	AgeQ2: Yes
	LGBTQ2: 
	PlaceQ2: 
	ClassQ2: Yes
	Other checkQ2: 
	Other_2: 
	explanationQ2: Author Monica Gunning's story about homelessness offers an honest portrayal of the challenges families face, as well as its effects on children's health, relationships and sense of self. This story's narrator is a child who is candid about how homelessness makes her stick out among her classmates and produces friction in her relationship with her mother. 
	explanationQ3: Setting: The story has an urban setting, shining light on urban povertyEvents: The exchange with the police officer, the teasing by other children and the struggle to find enough money for a meal are a few examples that children who experience homelessness face. Language: Author Monica Gunning captures a natural dialogue and expressions between mother and daughter.Characters/Speakers: Author Monica Gunning creates a family with a single parent raising a child, which is common among families in poverty or at risk of poverty Illustrations: Illustrator Elaine Pedlar depicts an urban setting with dark and bold colors, as well as features the main characters prominently in the illustrations to foster empathy. 
	explanationQ4: No concerns about generalizations, stereotypes, or misrepresentations. This text is sensitive to dispelling generalizations, stereotypes, or misrepresentations about homelessness, the people that are or at risk of becoming homeless, and the causes of homelessness. This story deals realistically with homelessness, which is of concern to communities of all sizes across the United States. 
	Check Box2: Yes
	Check Box4: Yes
	Check Box6: Yes
	Check Box3: Yes
	Check Box5: Yes
	Gaps and Silences 1: No.
	Gaps and Silences 2: Many stories for children are set in suburban, middle-class settings. This story captures a reality of many children and demonstrates respect, rather than pity, for people without homes. Three strengths of this story are in exploring the causes of homelessness, challenging the notion of blaming individuals entirely for their circumstances, and examining the relationship between homelessness, the need for empowerment and resisting a feeling of powerlessness.
	Intertextuality 1: "The Can Man" by Laura E. Williams; "A Chance to Shine" by Steve Seskin and Allen Shamblin; "The Lady in the Box" by Ann McGovern; "Someplace to Go" by Maria Testa; "Fly Away Home" by Eve Bunting 
	Intertextuality 2: In addition to this story offering a realistic experience of homelessness, it features a child and family of color, a single-parent home headed by a mother, and an immigrant family. These characteristics and details provide a richer foundation for a discussion on what poverty and homelessness means and looks like in the United States today. 
	Positioning 1: The author includes additional information about homelessness in America at the end of the book; is a former teacher; has previously volunteered with her church to feed the homeless; and immigrated to the United States from Jamaica (the characters are also immigrants from Jamaica). She wrote this book with the help of the Homeless Children's Network in San Francisco (the story is set in San Francisco). With this background, author Monica Gunning wanted to write a serious and sensitive depiction of modern homelessness.
	Positioning 2: Due to the author's research and collaboration with experts, Monica Gunning captures a reality of many children and demonstrates respect, rather than pity, for people without homes. 
	Context 1: Story is set in current times and in an urban setting where the majority of the American population lives. The recent downturn in the economy, with its loss of jobs and homes, has caused an increase in homelessness and heightened awareness of this pervasive problem. 
	Context 2: Even though it was written in 2004, the story is relevant today to many classrooms, communities and families. The urban setting as well can be applied to cities across the U.S. Even though the story takes place in an urban setting, children who witness or experience rural poverty will still be able to relate to many of the feelings and events. 
	Experience: This text could be a mirror for children who are:-homeless or have experienced poverty-raised by one parent-only children-immigrants-African Americans-experiencing parental loss/death-bullied-living in a cityThis text could be a window for children who are:-middle/upper class-raised by two parents-have siblings-born in the United States-White, Asian American, Latino, American Indian-living in suburban or rural communities
	Motivation: This text could motivate students to learn more deeply about their peers in their classroom as well as people in the community. Many neighborhoods, main streets, parks and downtowns have people who are experiencing homelessness, and students are observing the communities around them. As students become more interested in their communities and the world around them starting in the primary grades, "A Shelter in Our Car" can engage students' curiosity about the subject as well as connect to their own direct and indirect experiences. 
	Knowledge: "A Shelter in Our Car" provides realistic events and exchanges between characters that students can relate to, including teasing from peers, recycling to make money, wanting a parent to find a job and more. 
	What are the learning objectives How does this text help me meet those objectives: CCSS.ELA-Literacy.RL2.1--Ask and answer such questions as who, what, where, when, why and how to demonstrate understanding of key details in a text. CCSS.ELA-Literacy.RL2.2--Recount stories and determine their central message.CCSS.ELA-Literacy.RL2.3--Describe how characters in a story respond to major events and challenges.CCSS.ELA-Literacy.RL2.5--Describe the overall structure of a story, including describing how the beginning introduces the story and the ending concludes the action. CCSS.ELA-Literacy.RL2.7--Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting or plot. CCSS.ELA-Literacy.W2.2--Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and provide a concluding statement or section.CCSS.ELA-Literacy.L.2.5--Demonstrate understanding of word relationships and nuances in word meanings.
	What task might I match with this text in order for students to demonstrate mastery of the instructional goals: Possible learning objectives:-In preparation for reading "A Shelter in Our Car," students create a Know-Want-Learn (KWL) chart recording what they know and what they would like to know about homelessness. -Students ask questions and support answers by connecting prior knowledge with literal information found in, and inferred from, the text. (CCSS.ELA-Literacy.RL.2.1)-Students will practice classifying words based on categories of human needs, such as food, shelter and clothing. As they do so, they will generate and organize vocabulary banks. (CCSS.ELA-Literacy.L.2.5)-Using a story map organizer, students will identify key story elements. They will then create story summaries based on the information they have identified. (CCSS.ELA-Literacy.RL2.2)(CCSS.ELA-Literacy.RL2.5)-Using a character analysis organizers, students practice making inferences about the characters based on their words and actions. Students will determine what characters are like by what they say or do and by how the author or illustrator portrays them. (CCSS.ELA-Literacy.RL2.3)-Through additional research, students identify one problem facing homeless people and action they can take to address it. (CCSS.ELA-Literacy.RL2.7)(CCSS.ELA-Literacy.W2.2)
	What supports or differentiation will my students need to succeed in that task using this text: ￼￼￼￼Graphic organizers for students: 1) KWL chart (What we think we know, what we want to know, what we learned) to access background schema on the topic of homelessness 2) Story map to chart the elements and structure of the story (CCSS.ELA-Literacy.RL2.2)(CCSS.ELA-Literacy.RL2.5)3) Character traits/analysis organizer for students to study characters based on thoughts, dialogue, actions and feelings (CCSS.ELA-Literacy.RL2.3)
	Why and how will I use this text in instruction: Yes: 1) The themes and characters in the story transcend cultural boundaries. 2) The text features a child and family of color, lending subtle diversity to the story that is reflective of a growing number of today's families and those disproportionately affected by poverty. 3) The text lends itself to multiple re-readings because of the complex main character who has competing motivations and traits. 4) It is a timely topic that children from a young age are exposed to, observe or experience themselves, and this book provides an honest, respectful account that treats young readers with trust to handle a tough subject. 
	Why am I choosing not to use this text in instruction: 
	Title 1 (of this specific text): 
	Title 2 (of the larger work within which this text is included): A Shelter in Our Car
	Authors: Monica Gunning
	Editors: Ina Cumpiano, Dana Goldberg
	City of publication: New York
	Publisher: Children's Book Press, an imprint of Lee & Low Books, Inc.
	Publication date: 2004
	Access date if website only: 
	URL if website only: https://www.leeandlow.com/books/2853
	Nme: Jill E. Eisenberg
	Title/Postition: Senior Literacy Specialist
	School/Organizaion: Lee & Low Books 
	Contact Information: jeisenberg@leeandlow.com
	Additional Notes: 


